Casie Croff
10/3/07 and 10/4/07

Wednesday, 10/3/07


I was kind of disappointed to only have three students today.  George was in class yesterday, but Alex and Marquel were not so I felt terrible for George who had to sit through a lot of the same stuff.  He has an easier time understanding the concepts, whereas Marquel and Alex do not understand so easily.  It is just so repetitive for him, but I try to do what is best for the majority of the students in the group.  So since Alex and Marquel needed extra examples and explaining, I decided to go over another example.  Unfortunately, though, George was answering a lot of the questions I was trying to get Alex and Marquel to answer even when I would call on one of them.  He was probably just bored and wanted to get through the example faster. 

I think the lesson went pretty well.  One thing I added to the lesson plan was to getting the students to figure out an appropriate graph setup for the equations we were going to graph.  It seems that very often students don’t pay attention to the values of x and y that they have to plot and just start plotting points only to find that they haven’t made their graph or axes big enough or they’ve run out of room.  I want them to be able to look at the plots that they have to plot and determine a good range of x and y values, as well as a scale to include on the axes and the graph.  This will be helpful when they have to determine a viewing window on the graphing calculator as well.  This way they will have the graph setup properly to graph the equation and see all the pertinent information they may need for solving a problem graphically.  If they don’t have an appropriate window, they may not see important elements and behavior in the graph.    

Thursday, 10/4/07


I observed the other members of my group teaching today.  George was the only student in our group, so getting through the lesson was quite simple and quick.  The girls did a great job working with George to get him to think and speak mathematically.  One thing I’ve noticed is that he doesn’t always know how to explain what he means by his answers or doesn’t know exactly why the answer is what it is.  For example when asked if he thought a graph was a function, he said yes, but when asked why he just said “because it looks like it is”.  I find this to be a common problem in our group, but I’ve realized the more questions you ask, the more they start thinking and speaking the way you want them to and you get the answers you’re hoping and looking for.  Of course when you only have one student it’s much easier to get that one person thinking on the right path than it is to get them all thinking on the right path.  I like the way the girls kept referring to the definition and having George give his answers and justifications in terms of the definition of a function.  Making him explain, using the definition of a function, why the graph looked like a function took a little questioning and guidance, but he got there.   By the end of the class, he could repeat the definition back and say it in his own words.  It took a little time and practice, but you gain a small feeling of accomplishment knowing (or at least feeling and believing) that he really understood the lesson and concept of a function.  I just wish we had that kind of time to spend and dedicate to all the students to help them really understand what we are trying to teach them.   

